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Abstract. Although extensive research has been carried out on learners’
demotivation, there is limited research exploring the demotivating factors of
teachers, especially in Indonesia. Heavy workloads and challenging
classroom environments can decrease teacher motivation, affecting
students’ academic achievement. Therefore, it is pivotal for teachers to
regulate their motivation and mitigate potential shortcomings. To address
this gap, this case study describes factors contributing to teachers’
demotivation and the strategies teachers employ to maintain their
motivation. Semi-structured interviews were used to gather data from two
EFL teachers voluntarily involved in this study. Using thematic analysis,
this study elucidated that EFL teachers employ several motivational
strategies, such as spiritual and social strategies, engaging in pleasure
activities, participating in professional development, and seeking peer help
to tackle demotivational conditions in their schools. The limitations and
significance of this study will be further discussed.

Keywords: Case Study; Demotivation; EFL Teachers; Indonesia;
Motivational regulation.

1. INTRODUCTION

English as a Foreign Language (EFL) teachers are pivotal in helping students attain
English language proficiency (Alzaanin, 2021). However, EFL teachers in Indonesia often
experience demotivation due to various factors. These factors include a heavy workload
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involving teaching, creating teaching materials, and evaluating assignments, leading to
stress and fatigue (Lestari, 2017). Additionally, teachers may face disruptive student
behavior, such as talking out of turn, not completing assignments, or causing noise in
class, making classroom management challenging (Sato et al., 2022). Furthermore, limited
professional development opportunities for Indonesian EFL teachers can hinder their
ability to stay updated with the latest teaching methods and research (Haryanto et al., 2018;
Ren & Zhou, 2023).

Several academic studies conducted by Asriani et al (2022), Balintag & Saengsri
(2022), Rahmawati & Wirza (2022) have emphasized the negative consequences of
insufficient support for teachers. In this regard, inadequate support may make teachers feel
isolated and unsupported in their work environment, leading to demotivation. Without
proper guidance on how to enhance their motivation, teachers may become trapped in a
cycle of demotivation, which can ultimately result in a decline in the quality of their
English Language teaching (Sastra et al., 2023; Balintag & Saengsri, 2022). Demotivated
teachers tend to be less enthusiastic in teaching, less creative in learning methods, and less
patient with students (Pusparini et al., 2021). This can cause students to become
disinterested in learning, leading to degradation of students’ learning achievement
(Mohammed et al., 2020). For these reasons, several prominent scholars like Arens &
Morin (2016) and Buri¢ & Macuka (2018) suggest that teachers should be able to regulate
their motivation to tackle demotivation.

Demotivation, defined by Dornyei & Ushioda (2021), refers to decreased
motivation, resulting in reduced effort and performance. Besides that, Nabila et al. (2021)
define demotivation as a psychological state characterized by a lack of desire or
willingness to engage in a particular activity or task. In addition, Aydin (2012) and Ren &
Zhou (2023) discuss the concept of demotivation as a state of decreased motivation or a
lack of drive to pursue a goal. Demotivation is a psychological state characterized by
feelings of discouragement, lack of interest, and reduced effort, which can lead to adverse
outcomes such as decreased performance and persistence.

For the past few decades, numerous studies have examined the role of motivational
regulation. For example, Lauermann and Butler (2021) explore the concept of motivation
regulation, which refers to the processes by which individuals manage and sustain their
motivation over time. They argue that motivation regulation is a dynamic and complex
process involving both conscious and unconscious processes and is critical in determining
an individual’s ability to achieve their goals (Lauermann & Butler, 2021). Further, several
works of literature undertaken by Miele & Scholer (2018) and Zhang & Liu (2019)
propose a model of teacher motivation regulation that includes three key components:
teacher enthusiasm, teacher self-efficacy, and teacher autonomy support. Other
additional components were also mentioned by several prominent scholars, Garcia &
Pintrich (2023), namely teacher goal orientation and teacher interest enhancement.
Teachers with a mastery goal orientation, high levels of self-efficacy, and who
provide autonomy support and enhance student interest are more likely to create a
classroom environment that promotes student motivation, engagement, and achievement.
Several prominent scholars have already proposed various components in teachers’
motivational regulation. However, to the extent of the authors’ knowledge, the study
investigating the mechanism of teachers’ motivational regulation within a demotivating
environment is still in its infancy, especially in Indonesia. This study explores factors
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contributing to Indonesian EFL teachers’ demotivation levels and their strategies to
maintain motivation within a demotivating environment to fill this gap. The results of this
study are expected to enrich the empirical data on the topic of motivational
regulation. Additionally, this study will provide valuable insights for teachers
regarding strategies to maintain their motivation to overcome the demotivating
factors during English Language teaching activities. Thus, the research questions
guiding this study are: (1) What factors contribute to Indonesian EFL feachers’
demotivation in English Language teaching activities? (2) How do Indonesian EFL
teachers regulate their motivation within a demotivating environment?

2. METHOD

This qualitative study aims to delineate the mechanical process of EFL teachers’
motivational regulation from their experiences in teaching within a demotivated
environment. In this regard, this study employs a case study because it can explore the
participants’ experiences and uncover the complexities of the social phenomenon they are
facing (Yin, 2006). For this reason, using a case study, the researchers gained a rich and
in-depth understanding of teachers’ strategies and techniques to maintain and regulate their
motivation and maintain high-quality instruction in the class.

To identify and select the research participants suited for this study, the researchers
recruited participants using the ethical protocol recommended by Hammersly and Traianou
(2012). In detail, the researchers employ purposive sampling (Jupp, 2007) to recruit
participants under specific predetermined EFL teachers with sufficient experience teaching
EFL in secondary school for at least three years. The researchers then send invitations to
several research participant candidates who meet the prerequisite criteria. The invitation
consists of several pieces of information, such as research background, research objectives,
confidentiality assurance, and a letter of consent to participate in this study. Consequently,
two research participants are willing to participate in this research. The first participant is
given the pseudonym Rose, a 23-year-old female EFL teacher teaching in one of the
secondary junior private schools in Jember for one year. The other participant is also a
female, 24 years old, currently teaching EFL for one year in one of the secondary junior
private schools in Semarang. In this regard, the second participant is also given the
pseudonym Jasmine.

This study employs semi-structured interviews to gather data about the mechanical
process of EFL Indonesian teacher motivational regulation within demotivating
settings (Jovchelovitch & Bauer, 2000). In detail, the researchers meet with each
participant to conduct the interview, and the interviews are conducted in the participant’s
native language (Indonesian) to ease the participants in responding to the researchers’
questions and allow them to give in-depth answers for the interview. Each of the
interviews will be audio-recorded after getting permission from the participants. Several
questions will be addressed during the interview session using interview guidelines
adopted and adapted from previous studies (Aydin, 2012). The guidelines encompass
several topics: (1) factors demotivating EFL teachers in teaching activities and (2) coping
strategies to regulate their motivation in English Language Teaching activities.

To analyze the verbal data, this study employs thematic analysis (Braun & Clarke,
2006) following the analytical procedure recommended by Widodo (2014). In detail, the
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researchers repeatedly and constantly listen to the recorded verbal data and transcribe it to
familiarize themselves with the data. Next, the researchers started to assign codes to the
data and classified them based on the themes before defining and naming each theme.
Afterward, the researchers produce the interpretation based on the result of the theme
analysis.

Lastly, this study utilizes a member-checking technique (Lincoln & Guba, 1985) to
aid researchers in enhancing the data’s credibility and trustworthiness. In this case, during
the member-checking stage, the researchers allow each research participant to review the
results of verbal data interpretation. During this stage, the research participant can also
delete or give additional information concerning the mechanical process of motivational
regulation in a demotivating environment.

3. RESULT

The current study investigates the demotivating factors of Indonesian EFL teachers
and their strategies to tackle those elements. In this regard, each participant reported
different factors that contribute to depressing their motivation, as well as several strategies
they employ to tackle the demotivation that will be presented in the following subsections.

3.1. Factors Influencing EFL Teachers’ Demotivation Levels

Regarding the factors that demotivate Indonesian EFL teachers, Rose reported that
one of the factors that significantly contributed to depressing her motivation during her
teaching activities was a poor relationship with her peer teachers and superiors. In this
case, she narrated that as a new teacher in her school, she often gets underestimated and
regarded as having poor teaching quality due to her lack of experience in teaching. Further,
she was isolated due to the lack of company and guidance from her seniors, which
eventually led to her feeling depressed and unmotivated, as she stated during the interview.

The environment of teacher friendship frequency when chatting varies greatly.
Especially as a new teacher, | needed help and direction from experiences and
challenges, from curriculum to teaching students. In reality, in the field, | felt
isolated and depressed because | had no teacher friends to share with. (Rose,
interview#1)

Additionally, Rose also narrated that she experiences difficulties conveying vital
instructions to her peer teachers, resulting in her receiving reprimands from her superior.
Notably, Rose’s colleagues showed unsupportive stances, which were indicated by their
failure to fulfill her responsibilities related to her assigned tasks, which exacerbated her
challenges. In this regard, she narrated.

| faced challenges that led to reprimands from the headmaster. One incident
involved assigning tasks to students before attending teacher training. Despite
leaving clear instructions, another teacher disregarded them, resulting in
students not receiving their assignments. In the end, the headmaster criticized
me for this situation. (Rose, interview#1)

Moreover, Jasmine also experienced poor relationships with her superiors. In this
case, Jasmine revealed dissatisfaction with the headmaster’s overreliance on reports from
three deputies. She criticized the headmaster’s lack of direct involvement, alleging
favoritism towards the deputies, leading to feelings of reluctance to teach in the school, as

4| 1JET| Volume. 13, Issue 2. December 2024
Copyright 2024 Adyta, Kuncahyo, Nasyiin, Salam is licensed under Creative Commons
Atrribution-ShareAlike4.0 International License.



she reported.
The headmaster only listens to reports from his three deputies and believes
they are just his accomplices who only approve of what he wants. He
disregards the aspirations of other teachers and insists on direct involvement
in supervision. While reports are received from the deputies, it is unclear
whose perspective they represent. (Jasmine, interview#2)

Further, when the researchers inquired about other factors that demotivated them,
Jasmine revealed that her school gave her a small salary, below the average standard. With
such a low salary, which is insufficient for her to live on, it could potentially demotivate her.

My school pays teachers below the regional minimum wage, and | am unsure
about the government’s regulations on such low salaries. | barely survive each
month with such a low wage. (Jasmine, Interview#2)

For teachers, the opportunity for a professional development program can influence
teacher motivation. Rose, one of the participants, reported feeling stagnant and fulfilled
due to the lack of professional development programs at her institution. Those feelings can
lead to demotivation, which eventually degrades her teaching quality.

| do not have any support from the school or superiors to develop my
profession. ... I feel like | am on my own and not valued for my dedication and
efforts ... Without it, I might feel stagnant and unfulfilled in my career, which
could impact my motivation and overall job satisfaction. (Rose, Interview#1)

The next factor arises from students and parents, which can be classified into
students’ misbehavior and lack of parenting knowledge. From the students’ misbehavior
factors, the interview shows that Jasmine feels she has lost motivation because of the
students’ negative attitudes and lack of response. Jasmine admitted that one of the most
significant demotivator factors she felt was when students responded to what she taught
not as she expected, as when students felt bored, lost interest in learning, became passive
in the teaching and learning process, and lacked motivation to learn. She added that it
forced her to put in extra effort to deal with the students.

Seeing them disengaged, bored, and uninterested in what | am teaching has
been disheartening. When students do not respond as | hoped, it feels like my
efforts are not making the impact | had envisioned. Witnessing their passivity
and lack of motivation to learn is demotivating, as it requires me to invest
extra energy and creativity to re-engage them. (Jasmine, Interview#2)

The next factor is related to the student’s parents, which is the lack of knowledge to
teach their children. In this regard, Jasmine confessed that some parents only entrust their
children to teachers without assistance, such as educating them at home. Additionally,
Jasmine reports that parents may blame teachers if the students exhibit any problematic
behavior, rather than working collaboratively to address the underlying issues, as narrated
by Jasmine.

From my experience, parents tend to entrust all of their children’s education to
the school... for example, when | handle some problematic students, their
parents tend to be busy and indifferent to their children’s education at home...
they also pay little attention to their children... When a child has problems,
teachers are often blamed as the ones responsible. (Jasmine, Interview#2)

3.2. The Strategy to Deal with Demotivation
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Afterward, this study explored the research participants’ strategies to tackle various
demotivating factors. Each research participant reported different strategies to mitigate
several demotivating factors based on the interview. In this regard, Rose revealed that
when she is demotivated in her teaching, she often deals with it by praying to God.
Through prayer, she narrated all the problems that demotivated her to her God.
Additionally, she also tells her family about the problem in order to ease her mental
burdens, as she stated.

My first strategy is strengthening faith and sharing with the family to ease the
burden. (Rose, Interview#1)

Afterward, Rose and Jasmine expressed that to mitigate their feelings of
demotivation, they usually do other activities that give them enjoyment. However, their
preferences in spending their time were different. Rose prefers to invest her time
developing her professional skills as a teacher, while Jasmine spends her time relaxing and
doing outdoor activities to release her stress. These strategies are illustrated in the excerpts
below.

As a dedicated educator and lifelong learner, I invest time in self-improvement
through reading, learning from colleagues, and exploring educational content
on social media. | prioritize professional development and personal growth to
better support my students. (Rose, Interview#1)

| engage in self-care activities like going to the beach or swimming to maintain
balance and manage stress. This allows me to rejuvenate and continue
providing the best possible education to my students. (Jasmine, Interview#2)

Previously, Rose admitted that her school does not support teachers for self-
development. Therefore, she independently searches for training information on several
platforms, thinking that the more she participates in training, the more she can develop her
teaching skills.

| usually attend training related to teaching or learning, either online or
through seminars from English teacher organizations. So, | can upgrade myself
and my teaching methods in the classroom. (Rose, Interview#1)

Subsequently, the researchers examined Jasmine’s approach to addressing
students’ behavioral challenges. Jasmine highlighted the importance of collaborating with
the students’ homeroom teacher and peers to gain insights and develop practical solutions.
By engaging in a cooperative effort, she aimed to better understand the students’ needs and
create an informed, supportive approach to managing their misbehavior.

| usually ask for help from the homeroom teacher or colleagues to deal with
unruly and difficult-to-manage children. Sometimes they give me advice and
solutions. (Jasmine, Interview#2)

Finally, Rose and Jasmine narrated their strategies when demotivating feelings
occurred during teaching hours. In this regard, both participants prefer to spend quiet
moments alone to process the day’s events and recharge their energy by going home after
school is finished. It creates space for personal reflection and relaxation, allowing her to
better manage her energy and maintain a healthy work-life balance.

After my teaching sessions, | prefer to maintain a more reserved demeanor
during casual conversations. Once the day’s lectures are done, | typically head
straight home. It is not that 1 am avoiding social interaction; instead, | find
solace in quieter moments after the hustle and bustle of teaching. This allows
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me time to reflect on the day’s events, gather my thoughts, and recharge for
the next day. It is my way of ensuring a healthy balance between engaging with
others and nurturing my space for introspection and relaxation. (Rose,
Interview#1)

| tend to retreat to the comfort of my home, finding solace in the familiar
surroundings and the opportunity to unwind in peace. It is a time to
decompress, reflect on the day’s lessons, and perhaps delve into personal
interests or hobbies that bring me joy. This transition period allows for a
seamless shift from professional responsibilities to personal relaxation,
ensuring | can maintain a healthy balance in my life. (Jasmine, Interview#2)

This study reports on the factors contributing to Indonesian EFL teachers’
demotivation levels and their strategies to maintain motivation within a demotivating
environment. In terms of factors influencing EFL teachers’ demotivation level, this study
found four major factors that become a source of demotivation during the EFL teaching
process namely (1) Colleagues and school administrators (Communication problems
among colleagues); (2) Working conditions (Unclear salary system); (3) Teaching
profession (Lack of professional development programs); (4) Students and their parents
(Student misbehavior and lack of knowledge of parenting towards children as parents).

In light of the first factor, this study discovered that the research participant’s
demotivation stems from her problematic experience in communicating with her
colleagues and school administrators, which is in line with the results of previous studies
conducted by Duckworth et al. (2015) and Lestari (2017). This issue becomes a significant
element contributing to strained peer relationships, leading to a lack of peer support. It is
confirmed by Sastra et al. (2023) that a lack of environmental support can depress
teachers’ motivation. Furthermore, a perceived lack of support may worsen feelings of
inadequacy, particularly among early-career teachers who may already be struggling with
self-doubt and professional identity development, leading to the escalation of demotivation
levels and feeling isolated (Kelchtermans & Ballet, 2002). Over time, persistent
demotivation may erode a teacher’s self-efficacy and hinder their ability to adapt,
innovate, and engage effectively in their teaching practice.

The second factor arises from the working conditions, specifically the mismatch
between salary and regional minimum wage standards. In this study, teachers found
themselves in a salary system where their pay was below the minimum wage set for
educators in their region. In this regard, a mismatch between compensation and teachers’
effort can profoundly impact their motivation levels. This finding echoes existing research
on teacher motivation and challenges, which indicates that inadequate compensation can
negatively impact teachers’ job satisfaction and commitment (Honarparvaran &
Khaghaninejad, 2023; Mihai & Mihai, 2015). When teachers feel that their income does
not reflect the importance of their role or the effort they invest in their work, it erodes their
sense of value and contribution. Additionally, financial hardship caused by insufficient
salaries can hinder teachers’ ability to meet their basic needs, adding stress and disrupting
their professional lives. Not only that, the impact of such a demotivating state is also multi-
faceted. First of all, they can lead to a decrease in job satisfaction and commitment among
educators. When individuals feel underappreciated and underpaid, their enthusiasm for
their work decreases, affecting their effectiveness in the classroom. Additionally,
unmotivated teachers may be less willing to engage in professional development or seek
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growth opportunities, further hindering their progress and the improvement of their
teaching practices. Thus, this result may be examined using Engestrom’s Activity Theory,
which holds that teacher demotivation results from the difference between the instructors’
expected and real pay. However, this result also contradicts Hettiarachchi’s (2013) finding
that salary does not influence their motivation as teachers.

Third, the teaching profession, particularly in limited professional development
programs, also demotivates the teacher. Professional development is vital in improving
teaching skills, keeping educators up-to-date with the latest pedagogical techniques, and
fostering a culture of continuous learning within schools. However, these opportunities are
limited in this current research, so teachers feel hampered in their professional
development journey. This exacerbates feelings of inequality and can contribute to
frustration and non-inclusion among teachers who do not have access to the resources
needed to improve their practice. In line with this finding, Khana et al (2021) reported that
instructors become demotivated due to a lack of professional development opportunities at
their schools. In this regard, the incapacity to accept this situation increased stress levels
and impacted teachers’ demotivation (Lestari, 2017).

Fourth, students’ behavior and their parents’ involvement become factors that
demotivate EFL teachers. Students often misbehave during class sessions, creating
obstacles to effective learning environments. As a result, educators are forced to invest
additional energy and resources into managing their students’ various needs and behaviors,
which causes stress. It is also confirmed by Aydin & Kaya’s (2016) findings that
disciplinary/problematic behaviors, academic ineptitude, being unprepared/irresponsible,
and disinterest are among the sources of stress that instructors experience as a result of
their pupils. Moreover, parents also play a role in demotivating factors. In the current
study, there is a tendency among some parents to rely entirely on teachers for their child’s
education and ignore their important role. Many parents may lack the knowledge or skills
to support their children’s learning at home. This deficiency often leads to the
misconception that once a child enters school, his educational development depends solely
on the teachers. As a result, parents may abdicate their responsibility to be involved in
their child’s academic journey, assuming that teachers are the only ones responsible for
their child’s progress. When parents ignore their role in their child’s educational
development, this puts pressure on teachers, demotivating them. However, this issue
contradicts Aydin & Kaya (2016), who state that some of the parental issues that cause
stress for teachers are parents’ unreasonable expectations and demands, interfering with the
instructor’s job, requesting information after hours, making accusations against the
teacher, completing kids’ assignments, and apathy.

Concerning the strategies to tackle demotivation, this study found that each
research participant employed diverse strategies to regulate their motivation. Rose’s study
found that she relies on prayer and a social strategy to share her emotional burden with her
family. This finding echoes a previous study by Hong (2012), which reported that social
support can provide teachers with opportunities to maintain their well-being and
motivation in teaching. Further, this study also found that one of the research participants
employed spiritual practices such as prayers to alleviate her mental pressure. In line with
this, Baetz and Toews (2009) stated that faith and prayer can buffer against stress and
burnout.

Additionally, to mitigate demotivation in teaching, both participants in this study
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reported that they prefer to engage in enjoyable activities. However, there is a distinction
between Rose’s and Jasmine’s preferences. In Rose’s case, she prioritizes professional
development activities such as attending online courses, webinars, workshops, and
educational communities. In this regard, Rose’s dedication to actively engage in self-
regulated learning correlates with the notion that teachers possessing high levels of self-
efficacy are more likely to engage in continuous professional development (Zumbrunn et.
al.,, 2014). Meanwhile, Jasmine prefers leisure activities to tackle demotivation,
emphasizing the importance of self-care and stress management. Similarly, Hakanen et. al.
(2006) highlights the need for emotional regulation to tackle emotional burnout. In this
case, the previous study by Bakker & Oerlemans (2016) found that positive emotions and
job satisfaction can contribute to increased motivation and engagement.

Next, Jasmine tries to cope with students’ misbehavior by seeking social assistance
from her peers and homeroom teachers. This collaborative approach highlights the value
of seeking guidance from fellow educators to jointly solve problems in addressing
classroom issues. In this regard, Frenzel (2014) revealed a collaborative and supportive
environment that empowers teachers to tackle classroom-related challenges and
demotivates. Furthermore, through the cooperation of peer teachers, teachers can gain
various insights, strategies, and emotional support, which is crucial for maintaining their
quality in teaching.

Additionally, to mitigate the demotivating feelings, participants spent their time
alone at school and managed their work-life balance by not extending their time at school
after it was finished. Participants could recharge and boost their energy through these
activities, ensuring they could teach at their best condition the next day. Without releasing
their burdens, it may negatively affect learners’ motivation and engagement (Shen, 2015).
This finding aligns with Hakanen et al.’s (2006) study on the detrimental effects of teacher
burnout, which suggests that heavy workload and teacher demands can potentially
negatively impact their well-being. However, it is also essential to note that such
behaviour of interpersonal avoidance with colleagues, as the participants did, could be one
of the burnout dimensions, known as depersonalization (Schaufeli & Buunk, 2003). To
prevent those adverse impacts, Candeias et al. (2021) proposed that schools should
promote a healthy, safe, and encouraging environment for the entire school community,
including teachers

4. CONCLUSION

This research sheds light on factors contributing to teachers’ demotivation and the
strategies to deal with their motivation in a demotivating environment. Four factors are
identified, including communication issues among colleagues and school administrators,
unclear salary system in working conditions, lack of professional development programs
for the teaching profession, and student and parent factors that arise from student
misbehavior and parental involvement. Not only that, the investigation also revealed that
educators have used various strategies to cope with demotivating elements. These include
spiritual and social strategies, engaging in recreational activities, actively participating in
professional development opportunities, enlisting the help of colleagues, allocating
dedicated time for self-reflection and rejuvenation, and lastly, returning home promptly.

This research highlights the need for school administrators, educational stakeholders,
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and policymakers to heed the findings of this research to tackle demotivating factors that
negatively impact EFL teachers’ well-being. In addition, the educational institution can
foster a culture of motivation and ultimately, enhance the quality of teaching and learning
for all the stakeholders involved. Further, the result of this study offers insights to EFL
teachers about motivational regulation strategies mechanisms in demotivating
environments. With this knowledge, teachers are expected to be able to overcome
demotivation, adapt learning, and continue to develop professionally.

In addition, despite offering valuable insights, this study has some limitations,
including a small number of participants and a single data collection method: interviews.
As a result, future research could include a broader range of participants and use multiple
data collection methods to better understand demotivation and strategies. Not only that,
future studies could also consider a more comprehensive range of schools to make the
findings more representative and applicable to the broader Indonesian junior high school
context.
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